The World’s Water

A curriculum developed by Kate Brandt, Jon Doherty and Lynn McGee

This curriculum was designed for pre-GED students but incorporates many of the principles that underlie GED instruction as well.  Typically, CUNY classes meet for three hours at a time, so the lessons here are designed with that timeframe in mind.  

The two sample lessons shown here provide a good example of how different disciplines can be brought together in a single area of study.  It also demonstrates ways in which CUNY instructors try to weave together students’ personal experience, content, and literacy strategies in their teaching.

In the first lesson, students use measurement and math skills to calculate their own water usage, then use this to predict world water usage in preparation for looking at a graph from a GED prep book on world water usage.  They then look at pictures of people in Kenya using water and read short excerpts that describe daily water use in the lives of the Kenyans, comparing Kenyans’ water usage to their own.  

Finally, students fill in a prediction guide before reading an excerpt about the world’s water.  The prediction guide helps students activate and build background knowledge about the text they are about to read.  After they’ve read, they return to the statements to correct their answers based on the text.  The lesson ends with questions from a GED test prep book.

In lesson three, students work with maps to review the continents and distinguish between different kinds of maps and the information they provide.  They read several texts in order to build background knowledge about desertification.  With the second text, they use a graphic organizer to take notes, working on the skill of determining importance in a text as they also learn content.  The lesson culminates in the reading of a story by Bessie Head called “Looking for a Rain God.”  In this story, two children are sacrificed by a family that is desperate for rain to make their crops grow.  The activity that precedes the story is designed to try to get students to see how a person might be so desperate for rain that he or she would do anything to get it.  The role play activity that follows is to try to help students see the perspective of various adult characters.

August 2006

Dear Teacher:

This lesson set was developed by three teachers:  Kate Brandt, Lynn McGee and Jon Doherty.  It is intended to pre-GED and GED help students learn basic concepts related to science and social studies and literature while exploring an important contemporary issue: the dwindling of the world’s available fresh water.

As part of the social studies component of the lesson set, students have the opportunity to work extensively with maps and some graphs.  They consider, through discussion, reading and map work, questions like “Why has human water use increased dramatically in modern times?;” “How does water use differ from country to country?;” “Where does my drinking water come from?,” “What is desertification and why does it occur?” and  “What are some of the major sources of groundwater pollution?”

As part of the science component, students learn about, and practice, the scientific method.  They conduct an experiment to determine the permeability of three different kinds of materials: gravel, sand and clay, then apply the results of their experiment to understanding what “density” means and how the permeability of different materials affects the water table.  At later stages of the curriculum, students have opportunities to explore food chains, ecosystems and the water cycle.  A major concept that is threaded throughout the lessons is the concept of cycles in nature.    

Another strand of the curriculum involves reading and literature.  As part of this strand, students consider the criteria for good poetry and write their own poetry.  They also explore strategies for reading poetry, such as paying attention to image, mood, rhyme and rhythm.   Students also read a short story, using activities like role play to deepen their understanding.  In addition, students are given the opportunity to practice strategies for use with nonfiction text, such as use of graphic organizers, underlining, and writing summaries.  

What is missing from the curriculum?  With so much packed in to twelve lessons, it wasn’t possible to do it all.  This lesson set does not provide for extensive reading, nor for longer writing assignments.  It is suggested, therefore, that teachers use this curriculum one day or night per week, using the other day or night to give students time to write longer essays and to read short stories or a novel. Please contact Kate Brandt at Kate.Brandt@mail.cuny.edu or at 646-344-7325 if you have questions or need materials.  You may also want to contact Lynn McGee at lynnbmcc@yahoo.com if you have questions about lessons or Jon Doherty at jed46@columbia.edu if you have questions about lessons…..  

Sincerely,

Kate Brandt, Jon Doherty and Lynn McGee

The World’s Water: Lesson 1
Activity:  Introduction and whole class discussion

Materials:  flipchart paper, marker

Steps:

1. Pose the following questions to students, either orally or by writing on the board: (1) What basic things do humans need to survive?  (2)  How much water do we need to survive? (3)  Which countries use the most water?  (4)  Is there enough water in the world for everyone?  

2. You may want to have students write about these in journals, discuss them in groups, or just start in with a whole class discussion

Activity : Preparing students to measure their own water usage

Materials:  empty gallon milk or water jug; empty half-gallon, quart, pint and cup; unopened (full) gallon water jug; a dozen or so blank labels; one set of labels that say: gallon, quart, pint, cup; one set of labels that say: 2 cups, 4 cups, 4 quarts and 2 pints

Steps:

1. Pass around the unopened jug of water.  Have students carry and walk with it.  Ask students: How many of these do you think you use in a day?  Have you ever had to fetch water?  (many students have had this experience in their own country).

2. Pass around the empty gallon, quart, pint and cup cartons, as well as labels that say “gallon,” “quart,” “pint,” and “cup.”  Ask students “Who wants to match these labels to the empty cartons?

3. On the board, write:

_____ cups = 1 pint

_____ pints = 1 quart

_____ quarts= 1 gallon

4. Explain, an equation is a math sentence with an equal sign in the middle.  Equal, equation, equality—same root word.  Whatever is on one side of the equal sign should mean the same as what’s on the other side.  Example:  Fifty cents equals two quarters.  50=2 X 25.

5. Pass out labels that say “two cups,” “four cups,” “four quarts,” and “two pints.”  Ask, “who wants to add these to the labels that are already on the cartons?”

On the board, write

 _____ cups = 1 pint

_____ pints = 1 quart

_____ quarts= 1 gallon.  Ask whether any students would like to fill these in.

6. Give the class time to process and take notes.  Encourage students to work together.  It’s probably best not to get into the difference between volume and linear measurement or go deeper into geometric concepts, which can’t be covered in a mini-lesson.  

Activity:  Calculating personal water usage

Materials:  Daily Water Use Chart, attached; calculators

Steps:

1. Tell students that for the next six weeks/lessons, they are going to be learning about water and water pollution.  The first thing you want them to do is to start thinking about how they use water themselves.  How do they use water from the time they wake up in the morning until the time they go to bed?

2. Model the activity by “thinking out loud” about your own water use.  Say something like, “Well OK the first thing I do when I wake up in the morning is go into the kitchen and fill the kettle.  I can’t start my day until I’ve had my cup of tea.”  Write on the board: “fill kettle.”  “The next thing I do is take a shower and use the toilet.”  Write on the board: “shower” and then underneath, “flush toilet.”  By now students should have the idea.  Ask students to make their own individual lists.  When they are done, they should compare with another student(s).

3. Pass out the Daily Water Usage Chart.  Discuss with students the following questions:  (1)  What does “usage” mean?  (2)  What is a row?  What is a column?  (3)  Who made this chart?  Where do you think they get their information from?  (4)  Do all the categories under “water use” pertain to your family?  (5)  Would you remove or add any categories?

4. Pass out the calculators.  Have students help each other to fill in their charts.

5. Bring the class back together for a follow up discussion of questions like (1)  What did you notice when you were filling out the chart?  (2) Do you use more or less water than you did in the country where you grew up, if not the U.S.?

6. Have students write for 5 minutes in their journals about the following questions:  (1) What surprised you?  (2) Is your water usage more or less than you thought it was?  (3)  Do you think you will change any of your water usage habits?

Activity: Thinking about Global Water Use 

Materials:  World Water Use line graph; big cube (box)

Steps:

1. Pass out World Water Use line graph.  Bring up the following questions:  What is a graph?  What kinds of graphs are there (circle, bar, line etc.)?  What is a row?  What is a column?  What do the numbers along the bottom mean?  What do the numbers along the side mean?

2. The graph measures water use in terms of cubic kilometers.  Tell students that a kilometer is about half a mile.  How far is a mile?  A mile would be from this class to where (name a landmark; subway station, well known building, etc.).  How far would half that distance be?  That’s a kilometer. 

3. What’s a cube?  Pass around the big cube (box) you’ve brought in.  Tell students to imagine that each side of this cube is half a mile long.  That would make the box a cubic kilometer.   Tell students “now imagine that that huge cube is full of water.  That’s what the numbers along the column refer to.

4. Have students write in their journals sentences that can be made with the information in the line graph.  Give an example on the board:  In 1940, people around the world used 1,000 cubic kilometers of water.  In 1960, people around the world used 2,000 cubic kilometers of water.  How else could you say this?  Give an example:  From 1940 to 1960, water usage doubled.

5. After students have written in their journals for awhile, have students write one of their statements about the graph on the board.  

6. Compare the statements.  Especially notice statements that say the same thing in different ways.

7. Bring up the following questions:  Why is more and more of the earth’s water being used?  Which countries do you think use the most water and why?  Write student comments on a sheet of newsprint and keep to refer to later as students know more about the subject.

Activity 2:  Comparing Daily Water Use in the U.S. and Kenya

Materials: Water Use Pictures, attached; flipchart paper and markers for students; Daily Water Use stories, attached

1. Tell students that you are going to give out some pictures and stories that show how water is used in Kenya, a country in Africa. These are pictures taken by Peace Corps Volunteers—young Americans who have gone to poor countries to teach and help people in their lives.

2. On the board, write One liter is about one quart.  Remind students of what a quart is.  Refer to the cartons from earlier.  Tell them that in the stories they will be reading, the term “liter” is used to describe amounts of water.

3. Pass out the “Water in Africa” vignettes with the photos.  Ask students to read through these.  When students have read through them, ask them to volunteer what they notice about differences in water use between Kenya and the U.S.  Write a list on the board or on newsprint.

4. Divide the students into pairs or small groups.  Give out the Peace Corps stories (called “Daily Use of Water in Kenya”); one page for each group.  Ask each group to (1) Read the story through silently once or twice; (2) Write down any other ways they notice water is used differently in Kenya from the U.S. and (3)  Discuss whatever stood out for them.  

5. Have each group briefly describe their story to the rest of the class, reporting back on additional differences between water use in Kenya and the U.S. and whatever struck them.

6. Bring up the following questions:  Why do some countries have more water than others?  If you had to fetch and carry water, would you change your daily usage?  Has anyone lived in a country where they fetched water?

Activity:  Filling in a Prediction Guide about World Water Use
Materials:  Prediction guide, attached

Steps:
1. Tell students, “I  am giving out a prediction guide about world water use.  This prediction guide has a list of statements on it.  Some of them are true and some of them are not.  I want you to write down what you think about each statement—whether you think it is true or not.  You don’t have to worry about being right—it’s just what you think.  You can correct it later.

2. Hand out prediction guides and ask students to fill them out silently.

3. Review the prediction guide with the class.  For each statement, ask students what they thought and why they thought so.  Take your time reviewing the prediction guide—it gives students time to think about what they know about the topic and absorb what other students know.  It also allows you to learn what misconceptions students might have.

4. When you have finished reviewing the prediction guide, hand out the reading passage.  Ask students to read it twice.  Once they have read the passage twice, they should return to the prediction guide.  Ask them to change any answers that they would change after reading the passage.  They can then compare their changed answers with a partner.

5. Review the prediction guide once again with the class.  Make sure that students point out the place in the text that confirms or disconfirms their answer to a statement on the prediction guide.

6. Tell students that what they have just read is actually a passage from a GED book.  They will now have a chance to answer GED questions.  You have found that GED questions sometimes stump students because they have too many choices—the choices can be confusing.  So you are going to start out by giving them just the questions and having them write in their own answers.  Hand out the questions and ask students to work individually or in pairs to answer the questions.

7. Review the questions and answers.  For the first question, you may want to refer to some of the statements students made earlier when working with the line graph.  For the second question, you may want to write some of the students’ suggestions on the board.

8. Give students the multiple choices that go with the questions.  Remind them to use a process of elimination—cross out answers they know are not true before they try to choose the correct answer.  

9. Review answers.  Explain why one answer is better than the others.  If you think it helpful, hand out the explanation from the back of the GED exercise book (attached).

Prediction Guide: the World’s Water

For each statement, write whether you think it is True or False.

Most of the world’s water is salt water.
True ______  False  _______

Much of the world’s fresh water is not

 available for human use. 


True ______  False _______

Everyone in the world has access

 to clean drinking water 


True _______ False _______

Some countries have plenty of water,

 while others do not have enough.  
True _______ False _______

The worldwide use of water has

 increased recently because there 

are many more people in the world than

 there used to be.  



True _______  False _______

Agriculture (farming) uses more 

water than industry.  


True _______ False ________  

The World’s Water: Lesson 3 

Homework collection:  If you asked students to read the article on multinationals and write about it, collect their written homework.

Activity:  Blank map review
Materials: World map for the wall; blank maps of the continents (one copy for each student); Answer Atlases or world maps for each pair/group in the class; handout entitled “Political Map Activity 1,” attached; 

Steps:

1. Hand out blank maps and ask students to fill in the continents from memory.  They can refer to the world map on the wall if they wish but they should try to do what they can from memory.  As students are working, circulate and provide assistance.  Encourage students to help each other as well.  When students have finished filling in their blank maps, review the continents as a class.

Activity: Homework Review

Materials:  GED question “Places and Regions” assigned for homework

Steps:

1. Ask students to take out the GED questions given for homework.  Review the reading first, asking guiding questions like “What’s the difference between a cultural region and a physical region?”  “Between a political and a cultural?” Look over the map with students and ask questions like “What kind of information can you get from this map?  Is it more like a political map or a topographical map?”

2. Review the GED questions, trying to get students to say how/why they chose the answers they did. 

Activity:  Introducing the concept of “Desertification”

Materials:  board or flipchart paper; desertification map, large world maps for the wall or student atlases

Steps:

1. Write on the board “desertification.”  Ask students what they think the word might mean.  Break it up into parts to help students see the root.  With student help, write a working definition on the board.

2. Ask students what they see in their minds when they hear the word “desert.”  Ask them to tell you words that come to mind when they think of a desert.  Write down some of students’ brainstorm on the board.

3. Ask students which parts of the world they think deserts are probably in.  What parts do they think are in danger of becoming desert?  Write down student predictions on the board.

4. Give out the desertification map.  Ask students to look it over.  What do they notice?  What kinds of information does this map give?  

5. Direct students to look at the color key.  Ask, what are some of the areas of the world that are at risk for desertification?  Ask them why they think there is a color to show “former areas of rain forest”?  What does the red color tell us?  What is 

6. Ask students to use their atlases or the maps posted on the wall, together with the desertification map, to tell you three countries in Africa that are at risk for desertification.

Activity:  Living in a desert

Materials: Visualization text, attached

Steps:

1. Tell students that you are going to read out loud to them a text that tells what it is like to live in a desert.  As you read, you want students to pay attention to what they notice about the people who live there and what their lives are like.  How do they survive?  Where does their food come from?  How do they cook their food?  Who does the work?  What kinds of work do they do?  What’s important to them?

2. Read the piece out loud as students listen.  When you have finished, ask them to say what they remember.

3. Read it a second time and repeat the process.

Activity:  Reading about Desertification
Materials:  text entitled “Problems on the Continent of Africa;” graphic organizers for use with article.

Steps:

1. Tell students that they are now going to read a text that is very different from the one they first heard.  This one tells about desertification but in a much different way.  Instead of telling you what it is like to live in a desert, it tells why desertification is happening.  Ask students to make predictions about this before they begin reading.  From what they know and from what they’ve just heard, can they think of any reasons why more land is turning to desert?  Write student predictions on the board.

2. Hand out text and have students read silently.   When all students have finished reading, have students return to the predictions on the board.  Which ones were accurate and which ones were not?

3. Tell students that you are going to show them a study method called using graphic organizers.  A graphic organizer is a chart that they can use to make notes on what they have read.  Using a graphic organizer will help them decide what is important in what they are reading, put it into their own words and remember it.

4. Hand out the graphic organizer.  With a large version of the graphic organizer on the board, think aloud about what you can put in the first column.  Reread, out loud the first paragraph under the subtitle “What is desertification?”  Say something like “OK, if I put that into my own words, I would say something like….Desertification means when deserts spread and land can’t produce plants to feed people or animals.”

5. Start modeling how you would fill in the second column on reasons.  Reread the first paragraph out loud and then say something like “OK, it says there’s not enough rainfall, so I’m going to write “Not enough rain.”

6. Ask student to read the second paragraph and tell you another reason in their own words.  Ask if there is another reason in that paragraph.

7. If you think students are ready, have them work in pairs to read the paragraph that follows and write reasons in the “reasons” column of the chart.

8. Tell students, “Now that we’ve filled in the chart, it would be easy to write a summary.”  Model writing a summary of the information in the chart.  Ask students to help you write the summary as you move through the chart.

Activity:  Reading about rituals related to the rain

Materials:  “Rituals to Bring Rain,” attached; newsprint and markers

Steps:

1. Tell students that in the parts of the world where desertification is happening, rain is very important.  They are going to read a story about this.  In preparation, you are going to ask them to read about some rituals that people perform around the world in order to bring rain.  Distribute the reading material and ask students to read silently.  When they are finished, students should respond briefly, either through writing or discussion in pairs, to the following questions that are written on the board: (1) What do you think of these rituals?  (2)  Why do you think people created these rituals and why do they follow them?  (3)  How effective do you think they are in bringing rain?

2. When students are finished reading and writing/discussing, bring the students back together as a whole class and debrief.  

3. Tell students that many people would call the rituals described here superstitions.  Briefly review with students what the word “superstition” means.  Ask students to free-write for 5-10 minutes in response to the following prompt:  What is a superstition that you follow?  Why do you follow it?

4. When students are finished writing, have them exchange papers in groups of four.  Ask each group to create a list of (1) superstitions that people wrote about that they follow and (2) reasons why they follow the superstition.
5. Have each group post its newsprint and allow students to walk around the room reading about other groups’ superstitions.  Bring up the question:  In general, why do you think people follow superstitions even when there isn’t much evidence that they work?
Activity:  Reading “Looking for a Rain God” by Bessie Head
Materials:  copies of parts 1 and 2 of story for each student

Steps:

1. Introduce the story.  Tell students that they are now going to read a short story called “Looking for a Rain God.”  Ask students to briefly make some predictions about things they think might happen in the story.  Jot down some of students’ predictions on the board.

2. Ask students to read section 1 of the story.  When students are finished, return to the predictions students made.  Which ones happened in the story?  How do they know?  Have students read out sections of the story that pertain.

3. Ask students to make new predictions about what they think will happen in the story.  What makes them think so? 

4. Distribute part 2 of the story and ask students to read.  When students have finished reading, ask “What do you think?  Did you like this story?  How did it make you feel?”  Return to the predictions students made and ask students to tell you which ones didn’t come true, then cross then out on the board.

5. Ask students, “Was this a preventable tragedy?”  Lead a brief, whole-class discussion of this question or ask students to return to their groups to discuss the question, then ask them to report back.

Activity:  Role play

Materials:  Character descriptions, attached

Steps:

1. Tell students that one thing that is very important for them to be able to do as expert readers it to take on another person’s point of view.  They may have their own opinions about this story, but they should also be aware that there are different points of view within each story.  For instance, they may think this family did a horrible thing by sacrificing their two daughters in order to bring rain.  But even if they disagree with what that family did, they should try to understand why it happened.  They should also look to see whether the author provided any clues or hints about why this happened.  

2. They are going to practice this very important skill by doing role plays.  This story describes a poor African village where there is no modern technology.  But now they are going to pretend that TV has come to the village.  News reporters are swarming through the village to cover the story of the murder.  In this class, eight or more students will play the part of news reporters.  Eight students will fill the roles of characters who were involved.

3. Have students help you create a list the names of the characters in the story and what is known about them and write it on the board:  Mokgobja, the grandfather—he is the one who wanted to sacrifice the girls because he remembered that it was an ancient practice; Tiro, the mother—she kept wailing when there was no rain; Nesta, the unmarried sister; Ramadi, the father; the girls Neo and Boyesong.  Also add the following roles:  Judge; policeman; Eto, a villager; Egbo, another villager.  

4. Distribute the roles as you see fit—either by doling them out according to what you know of students’ strengths or by having students pick out of a hat.  If there are not enough roles to go around, assign extra news reporters.

5. Model the process using one of the characters—perhaps Mokgobja, the grandfather.   Tell students: “If you were a news reporter, what are some questions you would ask Mokgobja?”  Write students’ questions on the board.  Then ask, “What do you think Mokgobja would say in answer to these questions?”  As students suggest answers, have them refer back to the story whenever possible.  

6. If necessary, model the process again using a different character.

7. Ask students to work in groups of 2 (one character, one reporter) or 3 (one character, two reporters) to create a short news interview that they will perform for the class. Circulate while students are working to provide support and guidance.  Try to get students to draw on information contained in the story.  When students’ own opinions contradict what a character would most likely say, bring up the question, “based on what we know from the story, would so-and-so really say that?” 

8. Based on what you’ve observed while walking around, have the strongest pair/trio of students perform first.  Before they do, tell the rest of the class that they should watch closely to see whether they think the character who is interviewed is responding in a way that is “true to character.”  Based on what we know about that character, would he or she respond that way?  

9. After the first pair/trio performs, ask for feedback about this from the rest of the class.  If no one responds, model the process.  Point out a line or so from the story that supports or contradicts one of the answers the character has made to a question.

10. Students continue to perform their role plays.

Activity:  Wrap up

Materials:   none

Steps:

1. Ask students whether performing the role plays has helped them take on a different perspective.  Even though the crime of the Mokgobja family is unforgivable, do they feel that they understand it?  You may want to refer to the last lines of the story:  “…but all the people who lived off crops knew in their hearts that only a hair’s breadth had saved them from sharing a fate similar to that of the Mokgobja family.  They could have killed something to make the rain fall.”   Whose perspective is the author taking there?

2. Ask students what they think the moral of this story is.  What lesson is to be learned from it?  Write down students’ suggestions on the board.

Optional follow-up:  GED question, attached

Steps:

1. Ask students to read the passage.  Tell them they must make an inference.  Who do they think this is about?  When students have read, ask students to say what they notice in order to try to figure out who it is about.  Then ask students, “from whose perspective is the story being told?  Again, ask students how they know.

2. Distribute the questions, with or without the distractors, depending on the ability level of your students.  Have the students do the questions, then review as a class.

Rituals to bring the Rain

Different groups of people from around the world have different rituals they perform in order to bring rain.  Here are some of them:

1. The custom of using a ladle as a rain charm is common among the Berber tribes of northern Africa.  Women dress up a wooden ladle in women’s clothes and walk with it to the village mosque or some shrine, praying for rain.  They sing:

 Raise the palms of your hands towards the sky,

 call to God,

 O rain may the grass grow.  

2. In some Berber tribes, the women make a puppet out of a bamboo cane, with a ladle tied sideways to it to represent the arms.  For a day or two the puppet is taken from village to village and shrine to shrine by women and children who play the tambourine, sing, dance and clap their hands.  They receive alms at the place where they visit.

3. In some villages in India, families tie their daughters to the plow when they plow their fields.  They do this because there is an ancient story about the goddess Sita.  This goddess was tied to a plow when her father’s kingdom was in the middle of a drought.   When the king tied his daughter to a plow, the rain god was satisfied and sent rain.  The villagers hope that by imitating the story, they will be able to persuade the rain god to send rain to their villages. 

4. In some parts of Iran, people follow this ritual:  children make a skeleton out of wood and dress it as a scarecrow.  This effigy is called Talank.  Just before dusk sets in, someone hoists the Talank and begins to walk.  People begin to follow his footsteps while they recite the following limerick:

O Talank, where is the rain, where is the rain

Where is the shepherd’s cane, where is the farmer’s spade

While the procession is going around the village, people distribute candy or hardened sugar among the children.  The children look for the skull of a donkey till they find it.  Village women paint the skull.  Then the children recite some songs and throw away the skull in a hidden place.

5. Another rain ritual in Iran is to find a Seyed, who is a descendant of the Holy Prophet, and wet them.  The ritual starts as the people make the Seyed sit facing holy Mecca.  Then the people turn on the water tap of a hose to splash the man or they get a pail full of water to dump water over his head, while they pray for rainfall.  Then they ask everyone in the crowd watching the rituals to pitch in and contribute some money to be given to the Seyed.  

Characters for Role Play 

Mokgobja—grandfather of the family.  He is the one who remembered an ancient ceremony to bring rain that involved the sacrifice of children

Tiro—the mother of the girls.  When the rain did not come, she and her sister began to wail each night.

Nesta—the unmarried sister.  She and her sister wailed all night when the rains did not come.

Ramadi—the father.  He is the one that the grandfather whispered with when they started thinking about sacrificing the two little girls

The Judge—He is the one who sentenced Ramadi and Mokgobja to death for killing the girls.  In Africa, this is called “ritual murder.”  Although he was sympathetic to the men, he knew that practices like child sacrifice were primitive, barbaric practices and must be ended.  Putting Ramadi and Mokgobja to death would send a message to all the people.  

The policeman—He is the one that the mother, Tiro, confessed to when he came to look for the graves of the children

Eto—a villager.  He knew the Mokgobja family.  He has never heard of the ancient ritual of sacrificing children.  He knows how terrible it is when the rains don’t come.   

Egbo—an old man, also a villager.  He is not sure about the ritual.  Does he remember such a thing?  He’s not sure….
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